
  

Edumania-An International Multidisciplinary Journal    
 

@2024 International Council for Education Research and Training 2024, Vol. 02, Issue 04, 174-193 
ISSN: 2960-0006  DOI: https: https://doi.org/10.59231/edumania/9082 

Meitei, A.P., Singh, K.K. & Singh, N.I.  174 

Practical Pedagogical Approaches: Integrating Play-based and Experiential 

Learning at Pre-Primary Education as per NEP 2020 and NCF-FS 2022 

Meitei, Akoijam Pete1 

1Assistant Professor, IRE, Wangjing Research Scholar, Department of Education, Manipur 

University, 

Singh, Kh. Kesho2 

2Assistant Professor, Nambol L. Sanoi College, Nambol 

Singh, Naorem Ingochouba3 

3Assistant Professor, Ibotombi Institute of Education, Canchipur 

 

Abstract 

Early childhood education in India is undergoing significant changes, guided by the National 

Education Policy (NEP) 2020 and the National Curriculum Framework for the Foundational Stage 

(NCF-FS) 2022. This paper explores practical pedagogical approaches for pre-primary and early 

childhood care and education (ECCE) in India, aligning with these policy recommendations. It 

examines key strategies for implementing play-based learning, developing language and literacy 

skills, building foundational numeracy competencies, and incorporating inquiry-based and 

activity-based learning approaches. The study emphasizes the importance of creating stimulating 

learning environments featuring well-equipped indoor and outdoor play areas to facilitate 

meaningful play experiences. It details methods for fostering oral language development, 

phonological awareness, and early literacy skills through various activities and a print-rich 

classroom setting. Strategies for developing number sense, basic operations, spatial awareness, 

and other core numeracy concepts are outlined. The paper also explores approaches for integrating 

inquiry-based learning to nurture scientific thinking and problem-solving skills. Additionally, the 

paper discusses the role of diverse activities in promoting holistic development across physical, 

cognitive, social-emotional, language, and aesthetic domains. It highlights integrating art and 

experimentation in ECCE to enhance creativity and self-expression. The role of educators is 

analyzed, focusing on their contribution to creating stimulating learning environments and 

facilitating meaningful experiences for children. Challenges in implementing these approaches 
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include infrastructure and resource constraints, teacher training needs, parental engagement, and 

cultural relevance. However, the evolving policy landscape also presents opportunities for 

transformation through increased investment, flexibility in curriculum design, and an emphasis on 

developmentally appropriate practices. The paper concludes with recommendations for future 

directions, such as strengthening ECCE infrastructure, enhancing teacher professional 

development, fostering community engagement, conducting further research, and developing 

culturally appropriate resources. By synthesizing evidence-based practices aligned with policy 

directives, the paper provides a comprehensive overview of effective pedagogy for fostering young 

children's holistic growth and development in early childhood education in India. 

 

Keywords: Pre-Primary, Education, ECCE, NEP-2020, NCF-FS 2022, Play-based pedagogy, 

Activity-based learning 

 

Introduction 

Early childhood, defined as the first six years of a child's life, is a critical period characterized by 

remarkable brain development. During this time, a child's experiences from their environment play 

a crucial role in forming synaptic connections in the brain. As emphasized by Shonkoff and Phillips 

(2000), providing every child with rich, stimulating experiences is essential to build a stronger 

foundation and promote holistic, lifelong development (Shonkoff & Phillips, 2000). 

Early childhood care and education (ECCE) is a multidisciplinary field that draws on knowledge 

from several disciplines, including neuroscience, psychology, sociology, philosophy, and human 

development. It encompasses a broad range of services, including nutrition, hygiene, protection, 

and care of children. Pre-primary education, a subset of ECCE, refers explicitly to the education 

imparted before entry to primary school. 

The National Education Policy (NEP) 2020 provides a comprehensive vision for ECCE in India. 

ECCE "ideally consists of flexible, multi-faceted, multi-level, play-based, activity-based, and 

discovery-based learning" (GOI, 2020, p. 8). This method promotes children's development 

through exposure to various subjects like alphabets, languages, numbers, colors, shapes, play, 

puzzles, logical thinking, problem-solving, drawing, and painting. The significance of early 

childhood education is underscored by neuroscientific research, which indicates that over 85% of 
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a child's cumulative brain development occurs up to age 6 (Ministry of Education, 2020). It 

highlights the critical importance of appropriate care and stimulation of the brain in a child's early 

years for healthy brain development and growth. 

Currently, quality ECCE is not available to millions of young children in India, particularly those 

from socio-economically disadvantaged backgrounds. The NEP 2020 recognizes this gap and 

emphasizes that "strong investment in ECCE has the potential to give all young children such 

access, enabling them to participate and flourish in the educational system throughout their lives" 

(GOI, 2020, p. 7). 

Pre-primary education, offered to children between the ages of 3-6, marks the beginning of formal 

schooling. It is provided in various settings, including government and private schools, 

Anganwadis, Preparatory Class/Balavatika (before Class 1), Nursery Schools, Play Schools, 

Preparatory Schools, Kindergartens, Creche, Montessori Schools, Kids Care Centres, Day-care 

centers, and Pre-Primary sections of schools. 

The importance of high-quality early childhood education in laying the foundation for a child's 

lifelong learning and development cannot be overstated. The NEP 2020 emphasizes the need for 

equitable and inclusive early childhood care and education for all children in India. This paper 

examines practical pedagogical approaches, activities, and practices for pre-primary and early 

childhood education, focusing on play-based learning, language and literacy development, 

numeracy skills, inquiry-based learning, and activity-based learning. 

Justification 

The foundational nature of pre-primary education makes it the most essential stage of a child's 

educational journey. Every child has the right to opportunities for overall development and growth 

to reach their full potential. The first eight years of a child's life are crucial for development and 

the ability to absorb the environment around them. Even children with unique needs resulting from 

disabilities have the most significant potential for growth, development, and learning during these 

early years. 

Research has consistently shown that early life experiences significantly impact a child's physical, 

cognitive, emotional, and social development. As highlighted by the Center on the Developing 

Child at Harvard University (2007), the potential for ensuring healthy development is remarkable 

up to the first three years of life because brain connections expand significantly during this time. 
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The environment the child is exposed to throughout these early years and the child's psychosocial 

experiences all influence how the child develops. 

Numerous studies have demonstrated the long-term benefits of high-quality early childhood 

education programs. Children enrolled in such programs show significant improvements in social, 

academic, and intellectual domains compared to those not participating in ECCE programs 

(Barnett, 2008). These benefits have a long-lasting effect on children's development and serve as 

crucial building blocks for learning and lifelong growth. 

Given these facts, this study aims to delve into practical pedagogical approaches, integrating art 

and experimentation for pre-primary education in alignment with NEP 2020 and NCF-FS 2022. 

The findings of this study will benefit the general public, educational planners, and practitioners 

in advancing and enhancing positive steps in early childhood education. 

 

Objectives 

1. To examine the implementation of play-based learning, language and literacy 

development, and foundational numeracy skills in pre-primary and ECCE settings in India, as 

recommended by NEP 2020 and NCF-FS 2022. 

2. To explore methods for incorporating inquiry-based and activity-based learning strategies 

that foster holistic development in various domains. 

3. To investigate methods for integrating art and experimentation in ECCE to enhance 

creativity, self-expression, and cognitive development. 

4. To analyze the role of educators in creating stimulating learning environments and 

facilitating meaningful experiences for children in ECCE settings. 

5. To provide insights into challenges, opportunities, future directions, and recommendations 

for implementation. 

Methodology 

This study employs a comprehensive literature review and synthesis of existing research and policy 

documents to examine pedagogical approaches for India's pre-primary and early childhood 

education. The qualitative methodology includes document analysis, literature review, and meta-

analysis of books, journals, and e-resources. 

The research process involved the following steps: 
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1. Synthesis of best practices: Identifying and analyzing effective pedagogical approaches 

in early childhood education from various sources. 

2. Theoretical framework: Examining the underlying theories and principles that inform 

early childhood education practices. 

3. Comparative analysis: Comparing NEP 2020 and NCF-FS 2022 recommendations with 

current research and international best practices. 

4. Expert consultation: Incorporating insights from experts in early childhood education. 

5. Case studies: Analyzing real-world examples of successful play-based and experiential 

learning implementation in pre-primary settings. 

 The study aims to integrate policy directives with current research and best practices, 

providing a foundation for developing practical recommendations for effective pedagogical 

practices in Indian pre-primary and ECCE settings. 

Objective 1: Examining Practical Pedagogical Approaches 

Play-Based Learning 

Play is widely recognized as the primary vehicle for learning and development in early childhood. 

Vygotsky (1978) emphasized the crucial role of play in children's cognitive development, stating 

that play creates a Zone of Proximal Development (ZPD) in which children behave beyond their 

average age and daily behavior (Vygotsky, 1978). The NEP 2020 and NCF-FS 2022 align with 

this perspective, envisioning a curriculum incorporating games, puzzles, songs, stories, and art 

activities to introduce mathematical, scientific, linguistic, and creative concepts (NCERT, 2022a). 

Different types of play contribute to various aspects of development: 

1. Free play: Child-led and child-directed play in a stimulating environment fosters 

autonomy, self-confidence, social skills, and problem-solving abilities. Examples include playing 

with blocks, drawing, pretend play, and outdoor games. Pellegrini and Smith (1998) argue that 

free play allows children to practice decision-making skills, move at their own pace, discover areas 

of interest, and ultimately engage fully in the passions they wish to pursue. 

2. Guided play: Child-led but teacher-supported play helps children learn specific concepts 

and skills engagingly. Activities may include sorting games, memory games, role-play with 

themes, and simple board games. Weisberg (2013) found that guided play, where adults support 



  

Edumania-An International Multidisciplinary Journal    
 

@2024 International Council for Education Research and Training 2024, Vol. 02, Issue 04, 174-193 
ISSN: 2960-0006  DOI: https: https://doi.org/10.59231/edumania/9082 

Meitei, A.P., Singh, K.K. & Singh, N.I.  179 

children's exploration within a learning context, led to better learning outcomes than direct 

instruction or free play alone (Weisberg et al., 2013). 

3. Structured/Directed play: This teacher-directed, fun, structured learning approach 

focuses on specific competencies and learning outcomes at the Foundational Stage. Teachers 

provide planned, playful experiences through games, activities, and guided walks. While less 

open-ended than free play, structured play can effectively teach specific skills or concepts. 

4. Social Play: Social play involves peer interaction to develop social and communication 

skills, promoting teamwork, empathy, and negotiation skills. Howes and Matheson (1992) found 

that children who engage in complex social play demonstrate better social competence and 

emotional regulation (Howes & Matheson, 1992). 

5. Physical Play: Physical play involves movement and exercise to support physical health 

and coordination, enhancing motor skills, strength, and overall fitness. Ginsburg (2007) argues 

that physical play is essential for children's health and development, contributing to the prevention 

of obesity and the development of fine and gross motor skills (Ginsburg, 2007). 

To facilitate meaningful play experiences, preschools should set up well-equipped indoor and 

outdoor play areas: 

● Outdoor play areas should include swings, slides, climbing frames, tricycles, and balls to 

promote physical development and cooperative play. 

● Indoor play areas should have designated spaces for different activities, such as:  

o Book area with age-appropriate children's literature 

o Dramatic play area with dolls, dress-up clothes, and pretend household items 

o Block building area with various types of blocks 

o Art area with materials for drawing, painting, and crafts 

o Music area with instruments and audio equipment 

o Manipulative area with puzzles, sorting materials, and fine motor skill activities 

 

Jones and Moyle (2019) emphasize the importance of creating diverse play spaces catering to 

different play and learning experiences. Educators can create a stimulating environment that caters 

to children's varied interests and developmental needs by providing various play opportunities and 

materials (C. M. Jones & Moyle, 2019). 
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Language and Literacy Development 

 Developing strong language and literacy skills in the early years is crucial for lifelong 

learning and communication. The NCF-FS (2022) outlines key components of foundational 

language and literacy at the preschool stage: 

1. Oral Language Development: Enhance listening, speaking, vocabulary, and 

communication skills through storytelling, rhyming, singing, role-playing, and conversations. 

Dickinson and Tabors (2001) found that children's oral language skills at age 3 predicted their 

reading comprehension skills at age 9, highlighting the importance of early language experiences. 

2. Phonological Awareness: Develop the ability to recognize and manipulate sounds in 

spoken words through activities like sound play, rhyme identification, and syllable breaking. 

Lonigan et al. (2000) demonstrated that phonological awareness strongly predicts later reading 

success. 

3. Print Awareness: Foster understanding of print concepts through a print-rich 

environment, labeling, and referencing activities. Justice and Ezell (2004) found that children who 

received print referencing interventions showed significant improvements in print concept 

knowledge. 

4. Reading Skills: Introduce decoding, vocabulary building, reading comprehension, and 

fluency through shared reading, guided reading, and independent exploration of books. Whitehurst 

and Lonigan (1998) emphasize the importance of interactive reading experiences in developing 

early literacy skills. 

5. Writing Skills: Encourage emergent writing through drawing, scribbling, and invented 

spelling, gradually moving towards conventional writing. Teale and Sulzby (1986) argue that 

children's early writing attempts are crucial to their literacy development. 

Effective pedagogies for language and literacy development include: 

● Creating a print-rich classroom environment with labels, word walls, and diverse texts 

● Regular read-aloud sessions with engaging stories and follow-up discussions 

● Incorporating songs, rhymes, and wordplay to develop phonological awareness 

● Providing ample opportunities for conversation and sharing time 

● Using drama and role-play to encourage creative expression 

● Utilizing images and illustrations to prompt language development 
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● Maintaining a well-stocked classroom library for independent reading 

● Encouraging experience-based writing and storytelling 

By integrating these practices, educators can foster a love for language and literacy while building 

essential communication skills (International Literacy Association, 2009). 

Developing Foundational Numeracy Skills 

The NEP 2020 emphasizes developing strong foundational numeracy skills in the early years. Key 

aspects of early mathematics at the preschool stage include: 

1. Pre-Number Concepts: Sorting, classifying, ordering, and one-to-one correspondence 

2. Numbers and Operations: Counting, number recognition, and basic arithmetic 

3. Measurement: Comparing and measuring using standard and non-standard units 

4. Shapes and Spatial Understanding: Recognizing shapes, patterns, and spatial 

relationships 

5. Data Handling: Simple data collection, representation, and interpretation 

Clements and Sarama (2014) argue that early mathematics education should focus on these "big 

ideas" that are mathematically central and coherent, consistent with children's thinking, and 

generative of future learning (Clements & Sarama, 2014). 

Practical pedagogical approaches for developing numeracy skills include: 

● Using manipulatives and toys to provide concrete learning experiences 

● Connecting math to daily life through cooking, art, and other hands-on activities 

● Integrating math across subjects through stories, rhymes, and science activities 

● Encouraging mathematical communication and problem-solving 

● Incorporating games, puzzles, and playful activities to make math enjoyable 

Specific strategies for developing key numeracy skills include: 

 

Number Sense and Counting: 

● Provide opportunities to explore quantities using concrete objects 

● Use games, songs, and rhymes involving numbers and counting 

● Create a number-rich classroom environment with charts, calendars, and labels 

Basic Operations: 

● Introduce operations through concrete and pictorial representations 
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● Use stories, games, and puzzles to teach addition, subtraction, multiplication, and division 

● Encourage multiple problem-solving strategies 

Spatial Awareness, Patterns, and Sorting: 

● Allow children to explore and manipulate objects and shapes 

● Expose children to various patterns and encourage pattern creation 

● Provide sorting activities using different attributes and criteria 

 Griffin (2004) emphasizes the importance of developing children's "mental number line" 

as a foundation for mathematical thinking. By incorporating these approaches, educators can help 

children develop a strong foundation in numeracy while fostering a positive attitude toward 

mathematics (Griffin, 2004). 

Objective 2: Incorporating Inquiry-Based and Activity-Based Learning 

Inquiry-Based Learning 

Inquiry-based learning engages children's natural curiosity and encourages them to explore, 

investigate, and construct meaning. This approach aligns with the NEP 2020's emphasis on 

developing scientific temper and critical thinking skills from an early age. Piaget's constructivist 

theory supports this approach, suggesting that children actively construct knowledge through their 

experiences and interactions with the environment (Piaget, 1952).  

Key strategies for implementing inquiry-based learning in preschool include: 

1. Encouraging questions: Create an environment where children feel comfortable asking 

questions and expressing their ideas. Engel (2011) argues that question-asking is a fundamental 

tool for cognitive growth and should be actively encouraged in early childhood settings (Engel, 

2011). 

2. Providing hands-on experiences: Offer materials and activities that allow children to 

explore concepts through direct manipulation and observation. Kolb's Experiential Learning 

Theory (1984) emphasizes the importance of concrete experiences in learning (Kolb, 1984). 

3. Guiding investigations: Help children plan and carry out simple investigations to answer 

their questions. Minner et al. (2010) found that inquiry-based science instruction that emphasized 

student active thinking and concluding data particularly improved student science conceptual 

learning (Minner et al., 2010). 
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4. Fostering reflection: Encourage children to think about what they have learned and share 

their discoveries with others. Schon's (1983) concept of reflection-in-action supports the idea that 

learners construct understanding through reflecting on their experiences (Schon, 1983). 

5. Connecting to real-world contexts: Relate inquiries to children's everyday experiences 

and the world around them. Contextualized learning experiences help children see the relevance 

of their learning and apply their knowledge in meaningful ways (Lave & Wenger, 1991). 

Examples of inquiry-based activities for preschoolers: 

● Exploring the properties of different materials (e.g., which objects sink or float) 

● Observing and documenting plant growth 

● Exploring light and shadows using various objects and light sources 

 Educators can nurture children's curiosity, problem-solving skills, and scientific thinking 

by incorporating inquiry-based learning. As emphasized by the National Research Council (2000), 

inquiry-based approaches help children develop the skills of questioning, investigating, and 

reasoning, which are fundamental to scientific literacy. 

Activity-Based Learning 

Activity-based learning emphasizes children's active participation in diverse learning experiences. 

This approach aligns with the constructivist theory of education, which posits that children 

construct knowledge through active engagement with their environment (Bruner, 1966). The NCF-

FS (2022) recommends activities that promote holistic development across physical, cognitive, 

social-emotional, language, and aesthetic domains. 

Key strategies for implementing activity-based learning include offering various activities that 

cater to children's diverse interests and learning styles while promoting holistic development 

(Ministry of Women and Child Development, 2013). These activities can be categorized as 

follows: 

1. Physical Development: mbing, ball games 

● Fine motor activities: Drawing, cutting, threading beads, puzzles 

● Self-care activities: Hand washing, dressing, eating independently 

 Physical activities promote motor skills development and contribute to cognitive 

development. As noted by Sibley and Etnier (2003), physical activity is positively related to 

cognitive performance in children (Sibley & Etnier, 2003). 
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2. Cognitive Development: 

● Mathematical activities: Counting, sorting, patterning, measuring 

● Scientific activities: Observing, experimenting, predicting, problem-solving 

● Spatial activities: Building with blocks, completing puzzles, creating maps 

 These activities help develop foundational cognitive skills. For instance, block play has 

been shown to enhance spatial reasoning skills, which are crucial for later mathematical and 

scientific thinking (Verdine et al., 2014). 

3. Social-Emotional Development: 

● Cooperative games and activities 

● Role-playing and dramatic play 

● Emotion recognition and regulation activities 

● Cultural activities celebrating diversity 

 Social-emotional learning in early childhood has been linked to better academic 

performance and mental health outcomes later in life (D. E. Jones et al., 2015). 

4. Language and Literacy Development: 

● Storytelling and read-aloud sessions 

● Rhymes, songs, and fingerplays 

● Conversation and discussion activities 

● Writing and drawing activities 

 These activities support the development of oral language, vocabulary, and early literacy 

skills, which are crucial for later academic success (Dickinson & Porche, 2011). 

5. Aesthetic and Cultural Development: 

● Art activities: Drawing, painting, collage, sculpture 

● Music activities: Singing, playing instruments, rhythm games 

● Dance and movement activities 

● Exploring cultural traditions and celebrations 

Engagement in the arts has been shown to enhance young children's cognitive, social, and 

emotional development (Goldstein et al., 2017). 

By offering a variety of activities, educators can cater to children's diverse interests and learning 

styles while promoting holistic development. The key is to ensure that these activities are 
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developmentally appropriate, engaging, and aligned with the learning objectives outlined in the 

curriculum. 

Objective 3: Integrating Art and Experimentation in ECCE 

Art and experimentation play crucial roles in early childhood education, fostering creativity, self-

expression, and cognitive development. The NCF-FS (2022) emphasizes providing children with 

opportunities for creative expression through various art forms, music, movement, and drama 

(NCERT, 2022). 

Key strategies for incorporating art and experimentation in ECCE include: 

1. Provide various art materials: Offer crayons, paints, clay, collage materials, and other 

age-appropriate art supplies. Gandini (2005) emphasizes the importance of providing children with 

high-quality materials that invite exploration and creativity (Gandini, 2005). 

2. Encourage open-ended art activities: Allow children to explore materials freely without 

predetermined outcomes. This approach, aligned with the Reggio Emilia philosophy, encourages 

children to express their ideas and feelings through multiple "languages" or modes of expression. 

3. Integrate art across the curriculum: Use art to reinforce concepts in math, science, 

language, and social studies. For example, creating patterns with paint can reinforce mathematical 

concepts, while drawing observations from nature can support scientific inquiry. 

4. Expose children to diverse art forms: Introduce children to visual arts, music, dance, and 

drama from various cultures. This exposure enhances aesthetic appreciation and promotes cultural 

awareness and respect for diversity. 

5. Foster experimentation: Encourage children to try new techniques, mix materials, and 

explore cause-and-effect relationships. It aligns with the scientific method and promotes critical 

thinking skills. 

6. Display and celebrate children's artwork: Create a gallery space to showcase children's 

creations and boost their confidence. This practice values children's work and promotes a sense of 

pride and accomplishment. 

7. Incorporate sensory experiences: Provide opportunities for children to explore textures, 

smells, sounds, and tastes through art and sensory play. Multisensory experiences support 

cognitive development and enhance memory formation. 
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By integrating art and experimentation into daily activities, educators can encourage children's 

creativity, problem-solving skills, and self-expression while making learning enjoyable and 

meaningful. As Eisner (2002) argues, the arts are fundamental to developing multiple forms of 

literacy and ways of thinking (Eisner, 2002). 

Objective 4: The Role of Educators in Creating Stimulating Learning Environments 

 Educators are crucial in creating enriching learning environments and facilitating 

meaningful experiences for children in ECCE and pre-primary education settings. Effective 

practices include: 

1. Responsive and reflective teaching: Educators should be attentive to children's needs, 

interests, and developmental levels, adapting their teaching strategies accordingly. It aligns with 

Vygotsky's (1978) concept of the Zone of Proximal Development, where learning is optimized 

when adults provide appropriate scaffolding. 

2. Planning: Thoughtful planning of the learning environment, activities, and experiences is 

essential. However, educators should remain flexible to accommodate children's emerging 

interests and needs. 

3. Creating positive learning environments: Educators should strive to create warm, 

welcoming, and stimulating environments that promote exploration and learning. It includes the 

space's physical setup and the classroom's emotional climate. 

4. Ongoing professional development: Continuous learning and reflection on practice are 

crucial for educators to stay updated with the latest research and best practices in early childhood 

education. 

5. Family and community engagement: Educators should actively involve families and 

community members in children's learning, recognizing the importance of these partnerships in 

supporting children's development. 

By embracing these practices, educators can create rich, engaging learning environments that 

nurture the whole child. 

Objective 5: Challenges, Opportunities, Future Directions, And Recommendations for 

Implementation. While integrating art and play-based pedagogies offers numerous benefits, there 

are significant challenges in implementing these approaches in the Indian pre-primary context. 

However, the policy landscape also presents notable opportunities for transformation. 
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Challenges: 

1. Infrastructure and Resource Constraints: Many pre-primary centers, particularly in 

rural areas and underserved communities, lack the necessary materials, infrastructure, and access 

to technology to implement art and play-based activities fully. It includes inadequate indoor and 

outdoor play areas and limited learning materials. 

2. Teacher Training and Capacity Building: Effective implementation requires teachers to 

be well-versed in developmentally appropriate practices and art/play-based pedagogies. However, 

many pre-primary teachers may not have sufficient training or support to effectively implement 

play-based, inquiry-based, and activity-based learning approaches. Comprehensive teacher 

training programs and ongoing professional development are essential. 

3. Parental and Community Engagement: Parents and the broader community often lack 

understanding about the value of art and play in early learning. Engaging parents and community 

members to understand and support the importance of play-based and experiential learning in pre-

primary education can be a significant challenge. Parent education programs and regular 

communication are crucial to building support for these approaches. 

4. Assessment Practices: Traditional assessment methods may not capture the holistic 

development fostered by art and play-based pedagogies. Developing appropriate assessment tools 

that align with these approaches is crucial. 

5. Cultural Relevance: Ensuring that art and play activities are culturally relevant and 

inclusive is essential for their effectiveness in diverse Indian contexts. 

6. Transition to Primary Education: Ensuring a seamless transition from play-based, child-

centered pre-primary education to a more structured primary education system can be complex. 

Opportunities: 

Despite these challenges, the implementation of NEP 2020 and NCF-FS 2022 recommendations 

presents significant opportunities: 

1. Policy Support and Institutional Frameworks: The NEP 2020 and the NCF-FS 2022 

provide a strong policy foundation and guidance for transforming pre-primary education in India. 

The strong emphasis on developmentally appropriate practices in these policy documents provides 

a supportive framework for implementing art and play-based pedagogies. 
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2. Holistic Development: The focus on holistic development aligns well with the intrinsic 

nature of art and play, which naturally integrate various developmental domains. 

3. Flexibility and Localization: The policies allow for flexibility in curriculum design, 

enabling educators to adapt art and play activities to local contexts and resource. 

4. Increased Investment: The renewed focus on early childhood education may lead to 

increased resource investment, teacher training, and infrastructure development. 

5. Technological Advancements: The increasing availability and accessibility of 

educational technology can create interactive, multimedia-rich learning experiences for pre-

primary children. 

6. Community-Based Initiatives: Empowering local communities to establish and manage 

quality pre-primary learning centers can help address resource and accessibility gaps. 

7. Teacher Professional Development: Investing in comprehensive and ongoing teacher 

training programs can equip educators with the necessary skills and knowledge to implement the 

recommended pedagogical approaches. 

8. Research and Innovation: Encouraging interdisciplinary research and pilot projects to 

explore effective strategies for play-based, inquiry-based, and activity-based learning can inform 

policy and practice. 

By addressing these challenges and leveraging the opportunities presented by the new policy 

framework, India can make significant strides in improving the quality and accessibility of pre-

primary education. It will require concerted efforts from policymakers, educators, researchers, and 

communities to ensure that all children have access to high-quality, developmentally appropriate 

early childhood education. 

Future Directions and Recommendations 

As India progresses with implementing art and play-based pedagogies in pre-primary education, 

several key areas require attention and action: 

1. Strengthening ECCE Infrastructure and Resources: Increasing investment in well-

equipped indoor and outdoor play areas, learning materials, and educational technology in pre-

primary settings is crucial. Establishing comprehensive quality standards and monitoring 

mechanisms for pre-primary education is also essential. 
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2. Enhancing Teacher Professional Development: Developing comprehensive pre-service 

and in-service teacher training programs is vital to equip educators with the knowledge and skills 

to implement play-based, inquiry-based, and activity-based learning. Providing ongoing support 

and mentorship for teachers is recommended to improve their pedagogical practices continuously. 

3. Fostering Parental and Community Engagement: Implementing awareness campaigns 

and community outreach programs can educate families and communities about the importance of 

early childhood education and the practical approaches outlined in the NEP 2020 and the NCF-FS 

2022. 

4. Research and Documentation: Robust research is needed to document the impact of art 

and play-based approaches in the Indian context. Longitudinal studies tracking children's progress 

from pre-primary through primary education would be precious. 

5. Technology Integration: While focusing on hands-on, experiential learning, integrating 

appropriate technology into art and play-based activities could enhance learning experiences. It 

includes interactive storytelling apps, digital art tools, or movement-based games complementing 

physical activities. 

6. Community Involvement: Engaging local communities in implementing these 

pedagogies can enrich the learning experience and make it more culturally relevant. It could 

include inviting local artists, craftspeople, and storytellers to share their skills and knowledge with 

children. 

7. Inclusive Practices: Ensuring that art and play-based activities are inclusive and accessible 

to all children, including those with disabilities or from marginalized communities, should be a 

priority. It may involve adapting activities and materials to meet diverse needs and abilities. 

8. Continuous Professional Development: Establishing ongoing professional development 

programs for pre-primary educators is crucial. These programs should focus on practical skills in 

implementing art and play-based pedagogies, understanding child development, and effective 

assessment strategies. 

9. Resource Development: Creating and distributing high-quality, culturally appropriate 

resources to support art and play-based learning is essential. It could include developing instruction 

manuals, activity guides, and low-cost material kits that align with the NEP 2020 and NCF-FS 

2022 recommendations. 



  

Edumania-An International Multidisciplinary Journal    
 

@2024 International Council for Education Research and Training 2024, Vol. 02, Issue 04, 174-193 
ISSN: 2960-0006  DOI: https: https://doi.org/10.59231/edumania/9082 

Meitei, A.P., Singh, K.K. & Singh, N.I.  190 

10. Policy Advocacy: Continued advocacy for the importance of art and play-based 

approaches in early childhood education is necessary to ensure sustained support and resources 

from policymakers and educational authorities. 

Conclusion 

Practical pedagogy for pre-primary and early childhood care and education requires a 

comprehensive approach that addresses children's diverse developmental needs. Educators can 

create engaging and stimulating learning environments by incorporating play-based learning, 

language and literacy development activities, numeracy skill-building, inquiry-based learning, and 

activity-based experiences. Integrating art and experimentation further enhances children's 

creativity and cognitive development. 

As emphasized in the NEP 2020 and NCF-FS 2022, a child-centered, developmentally appropriate 

curriculum that balances structured and unstructured activities is crucial for fostering holistic 

growth. By implementing these pedagogical strategies and providing rich, diverse learning 

experiences, educators can lay a strong foundation for children's lifelong learning and overall 

development. 

Successfully implementing these approaches in the Indian context will require addressing 

resources, teacher training, and cultural relevance challenges. However, the potential benefits for 

children's development and future academic success make these efforts worthwhile. As India 

prioritizes early childhood education, ongoing research, community engagement, and policy 

support will ensure that all children can access high-quality, play-based, experiential learning 

opportunities in their formative years. 
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